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Introduction

        The following syllabus is meant to supply learners of Third Year Licence at the department of English with a global background about the module of didactics. As English language practitioners, these students are meant to be made familiar with some basic concepts and further information about the teaching/learning process. The previously mentioned items are supposed to be transmitted via the use of the English language as a tool of instruction as far as the message transmission is concerned. During their exposure to this language, learners are supposed to be made familiar with the most frequent items and procedures they meet in their place of work, or future plans.

       Another point worth highlighting whit reference to the intended content delivery is that the targeted population is offered room for its involvement. The point is that learners are supplied with the guidelines for each lesson one week before its fulfillment. Then, learners are expected to surf on the web and prepare themselves for action in the classroom.  This step aims at meeting two goals; On the one hand, reinforcing learners’ role as active performers. On the second hand, teacher’s role as a prompter and facilitator is maintained. The process implies helping learners hold control over their learning process through sharing responsibility with teachers. 

     Finally, it is worth stating that the current input is just an attempt to meet learners’ needs and satisfy their objectives as would- be teachers.  Further efforts can bring better ways and content in the form of recycling opportunities. The current syllabus can be expanded or enriched with more items. Moreover, teachers are recommended for further remedial works and practice of more effective teaching.

     NB. By the end of each lecture, students are motivated for the initiative to prepare the next lesson even as a home work.
مقدمة
يهدف المنهج التالي إلى تزويد متعلمي رخصة السنة الثالثة في قسم اللغة الإنجليزية بخلفية عالمية حول وحدة التعليم. كممارسين للغة الإنجليزية ، من المفترض أن يكون هؤلاء الطلاب على دراية ببعض المفاهيم الأساسية والمزيد من المعلومات حول عملية التدريس / التعلم. من المفترض أن يتم إرسال العناصر المذكورة سابقًا عبر استخدام اللغة الإنجليزية كأداة تعليمية فيما يتعلق بنقل الرسالة. أثناء تعرضهم لهذه اللغة ، من المفترض أن يكون المتعلمون على دراية بالعناصر والإجراءات الأكثر شيوعًا التي يلتقون بها في مكان عملهم ، أو الخطط المستقبلية.
نقطة أخرى تستحق تسليط الضوء عليها إشارة مثقال ذرة إلى تسليم المحتوى المقصود هو أن السكان المستهدفين يتم توفير مساحة لمشاركتهم. النقطة المهمة هي أن المتعلمين يتم تزويدهم بالإرشادات الخاصة بكل درس قبل أسبوع واحد من إتمامه. بعد ذلك ، يُتوقع من المتعلمين تصفح الويب والاستعداد للعمل في الفصل الدراسي. تهدف هذه الخطوة إلى تحقيق هدفين ؛ من ناحية ، تعزيز دور المتعلمين كأداء فعال. من ناحية ثانية ، يتم الحفاظ على دور المعلم كموجه وميسر. تتضمن العملية مساعدة المتعلمين على التحكم في عملية التعلم الخاصة بهم من خلال تقاسم المسؤولية مع المعلمين.
أخيرًا ، من الجدير بالذكر أن المدخلات الحالية هي مجرد محاولة لتلبية احتياجات المتعلمين وتلبية أهدافهم كمعلمين محتملين. يمكن أن تؤدي الجهود الإضافية إلى توفير طرق ومحتوى أفضل في شكل فرص إعادة التدوير. يمكن توسيع المنهج الحالي أو إثرائه بمزيد من العناصر. علاوة على ذلك ، يوصى بالمعلمين لمزيد من الأعمال العلاجية وممارسة التدريس الأكثر فعالية.
ملحوظة. من خلال ذلك ، يتم تحفيز الطلاب للمبادرة لإعداد الدرس التالي حتى كعمل منزلي. نهاية كل محاضرة
Definition of Didactics
In fact, there has been different definitions for the concept of Didactics. The most relevant one is that in Oxford Advanced Learners Dictionary as: “Designed for teaching something”. 
Lesson 1: Learning Theories

Aim: By the of this lesson students should be able to distinguish between theories related to their occupation. 
1.Behaviorist Learning Theory (or Behaviorism) 

This theory is deep-rooted to the work of B.F. Skinner. The latter gives great emphasis to learning occurring in the form of a series of rewards or punishments. Skinner thought that learning is an outcome of the two previously mentioned procedures. Nowadays, the Behaviorist Theory is widely spread in classrooms aiming at holding control over learners’ comportments. And its management. The point is that practitioners in the field of education still make use of the rote practice and repetition, which are closely related to the Behaviorism school. On the one hand, Skinner emphasizes the prominent role of rewards in promoting the likelihood that actions will be done repeatedly. On the second hand, he gives a great importance to punishments by decreasing the likelihood of repeating the behaviors. Moreover, Skinner emphasized the natural positive or negative effect of both punishment and rewards. 

Another scholar who dealt with the notion of behaviourism is Cook (1985) by pointing out Chomsky’s argument that the behaviourist theory learning implies an instinct quality for associating stimulus and response. Another idea about behaviourism is that human actions could be related to cause and effect. BF Skinner points out that reinforcement can enhance (positive re-inforcers), or impede (negative re-inforcers) for the targeted comportments. Thoughts and sentiments are expected to be odd with reference to behaviours analysis. Behaviourist theories are concerned with the idea of classical conditioning. The implication is that stimulus and response work in tandem. 
(Sue et al., 2003). State that by withholding reinforcement over time, the behavior is not displayed any more.  Then, teacher’s role is embodied in his absolute control over the whole classroom environment. Whereas, learners are meant to become total passive recipients of the information without questioning. The observable behaviour is emphasized when it is an outcome of a reinforced positive stimulus. 
2.Cognitive Learning Theory
      The foundation of this theory goes back to the work of Jean Piaget. This researcher rejected learners’ passivity and the idea that learning is simply a reaction to stimuli. The Cognitive Theory is concerned the mind working while learning process is taking place. The process goes through certain steps namely: storing information, recalling it, then using the retrieved data for producing new learning outcomes. Thus, Change in knowledge is memorized. Piaget’s view about learning implies learners’ skills for understanding abstract, complex concepts. The effective, efficient Knowledge processing is based on its organization and structuring.
        At this stage, one can point out that there is shift in learners’ roles within the teaching/learning process. This change is embedded in the new role they are entitled with a s active participants in knowledge delivery. Learners become partners for teachers in the shaping of the classroom setting. Learners are characterized by their ability of a meaningful encoding of knowledge. The process implies exploring, synthesizing and problem solving as high qualities for learners to exhibit. 
At the beginning of each lesson, the teacher asks his learners a set of questions aiming at switching their perquisite knowledge of his students to the new one. The point is that the process will help linking the new learning items to the past retained concepts. The process implies an increase in the likelihood about the new learning to be recalled
3.Constructivist Theory 
The learner is seen as a performer or rather a knowledge constructor. The learning process is reshaped in a new pattern by the schemas brought by the learner brings himself. Lev Vygotsky is the prominent founder of the Constructivist Learning Theory. He believed that learning should be a social is based on cooperation and meant to be a collaborative process. The point is that learners-learners’ interactions, known as “social interactions” are indispensable for learners’ cognitive perspective development. 
According to Vygotsky, working collaboratively facilitates the learning process and enhances it.  The idea is that within collaborative learning there is an exchange of what and how to do things among learners.  The implication is that learners with a higher proficiency level is higher will help their classmates whose proficiency is lower. This phenomenon is known as a synergetic learning process. It enables them less competent learners to perform tasks they are not yet ready to do individually. Vygotsky identified the aforementioned concepts  as “the More Knowledgeable Other and the Zone of Proximal Development”. 
 At this stage, it is worth stating that the constructivist classroom environment is meant to be a student-centered setting. The idea is that within this type of classroom environment, there is a shift in both teachers and learners’ roles. Teachers are expected to let part of their authority over the classroom environment by acting as facilitators and prompter. Whereas,  learners are meant to become more active participants in the shaping of the classroom environment.
Vygotsky (1986) rejects the idea that learning is dependent on development, or a process of innate structures extension. On the contrary, he insists on social learning and its impact on development, as the former guides the latter. The notion about the zone of proximal development is of a large support and so for his attitudes towards on scaffolding as pointed out that: “assistance that allows students to complete tasks that they are not able to complete independently” (Eggen & Kauchak, 1994: 42-43)). Moreover, Vygotsky, gives much importance to the idea that personal and cultural meanings form one matrix. 
The constructivist theory is regarded as the foundation stone for learner’s autonomy.  Constructivism emphasizes learner active reception of knowledge rather than their passive storing of information. This process is done by taking into consideration the socio-cultural contexts for construing knowledge.

4.Humanist Learning Theory
The humanistic learning theory was founded by Abraham Maslow, Carl Rogers, and James F. T. Bugental in the early 1900’s. The humanist theory targets the achievement of individual’s potential. The latter is seen as the focal point for the learning process rather than meeting specific learning targets.
       Moreover, Hierarchy of Needs is regarded as the main concept within this theory. The implication is that its main focus is on the whole person, or rather on learner’s affective and cognitive needs. Thus, self-actualization is considered as the basic goal of every individual. Consulting learners and giving them chance to set their own goals is the main concern of the humanistic theory as far as self-evaluation is concerned. For the humanistic theory, classrooms are learner-centered. 
Then, teachers’ role shifts to facilitators, taking into consideration each student’s unique needs and helping learners in their socio-academic development. Self-actualization is one of the main targets for the humanistic theory because it aims at enabling learners to meet their needs. Within this theory, learners’ choice about tasks and subjects is enhanced as students are encouraged to choose learning what is of their interest and concern. Consequently, learners’ motivation is promoted and maintained for more involvement in the learning process.    

 
Another principle for the humanistic theory is that both affective and cognitive factors are of a paramount importance. The point is that both the aforementioned aspects of learning work in tandem. That’s to say knowledge and feelings form a learning matrix. A stress-free learning environment is highly recommended by the humanistic approach for the learning process to thrive. Apart from that, teachers are meant to be role model; empathetic and passionate about their learners’ gradual development and learning needs satisfaction. To do so, social learning is of a significant importance to be enhanced through giving learners’ opportunities to exercise control over their learning process. Then, the teacher becomes a prompter by guiding learners in their path. 
Lesson 2: Learners Levels
Aim: Raising Students awareness about the different level of proficiency in language learning.

It is commonly known that all classrooms are characterized by being mixed abilities
environments. The point is that learners have different proficiency levels which are as follows:

1. Beginner
 This is the starting point for any learner with no exposure to the foreign language. At this stage, learners know only basics about the target language. Language use is superficial and very simple. There is no language networking just use of separate words. Learners are equipped with a certain language repertoire that includes only generalities and conventional language items. Learners are meant to be familiar with numbers and some very simple utterances. 
     Another characteristic for this level is the absence of any language production. Appeal to repetitive drills is the main feature for the learning process. The idea is that learners are expected to memorize what they face as language points. Another feature is learners global understanding without any deep analysis or understanding of what they are exposed to in the classrooms, which are regarded as full of routines with no innovation.

2. Lower Intermediate.
       This level concerns learners who possess a sufficient vocabulary stock and a simple knowledge about language networking system. Students show a partial use of grammar rules which are not complex. There is also a simple language production that is restricted to more frequent and simple context. 

      Learners at this point are marked by their initiative to make use of very simple patterns of language. But, they do not exhibit any deeper knowledge about the use of the target language. So, learners still ignore the right use of language and different meanings of a word. They are present imprisoned with regard to language use. The latter aims at an ongoing of a communicative continuum no more. 
3. Intermediate
At this stage, foreign language learners are expected to perform certain simple performances within usual and frequent contexts. Learners can perform some conversations that are of daily use and common for all students. All their language use is restricted to their daily needs. But, they cannot go further with language use. The reason is that they are subjected to a mimic memorization of language points to be used in certain daily challenges. Learners do not show any flexibility of language use
     These learners would be able to exhibit a general understanding of meaning. More precisely meanings of solitary words separately from their combination in sentences for further use. Learner aim at understanding the general idea of the message. They also seek conveying the most important information regardless of sentences structure whether ill or well-formed ones.
4. Upper Intermediate.

      At this level, learners show a slight mastery of language use. They exhibit a development in their understanding of meanings. Students show ability to make use of language in its simple forms, learners make mistakes in both written and oral production. However, They produce ill-formed sentences. Learners understanding is getting deeper as they can manage more cohesive, flowing conversation.
        Another point worth stating at this level is that learners do exhibit a certain awareness of language use. The idea is that learners can detect mistakes they can make and correct them after proof-reading. Self-evaluation is another criterion that may appear for some learners at this level.
5. Advanced
These learners are characterized as being highly competent in most language skills namely; Listening, speaking, reading and writing. They show a considerable mastery of language use.  This level concerns most those language fluent and accurate practitioners.  They show a certain readiness and flexibility to manipulate language use in different areas and fields. They are known as self-confident learners. These learners also show an ability concerning being highly confident and self-assessors of their learning process progress. 
Advanced learners are those who can express themselves fluently and reluctantly without facing any problem. They have the quality of deliberating language spontaneously. They can also apply a more effective and flexible use of language aiming at a concise and precise productive skills. 

6. Proficient
This level is characterized by the highest speed and use of language without facing any difficulty of choice and use of language. Proficient language users tend to have a deeper knowledge about the field and make use of complex language structures. These structures can be field-restricted as understood only by advanced learners.  Proficient practitioners tend to deal appropriately with the underlying meaning of language structures. 
      The proficient level indicates a high expertise and a strong manipulation of language. Innovation can be a key criterion for proficient language users. Effortless use of language and awareness about the complex networking systems of language are key features for proficient people. They show a successful use of language in its appropriate contexts.  
      Proficient language users tend to show ability to reconstruct language and reformulate it in different ways for different purposes keeping the same form. They can express ideas differently with regard to language productions but keeping the same meaning. Another important point to highlight at this level is that proficient or expert language users can contribute in enriching the informational stock about language.

Lesson 3: Learning Styles

Aim: Students are meant to be aware of the different learning styles and their own.

1. Visual: 
Learners of this type are expected to learn best using pictures and images. They rely much on observation or the eye. Visual aids and drawing are the most prominent tenets to facilitate their learning process. Visual learners are characterized by mapping their thoughts then processing them. Learners with a visual style seem to possess a high spatial awareness and develop a sense of direction. They are also marked by their easy visualization of objects, outcomes and plans. They are also fascinated by doodling, drawing and coloring. They are also known by their good use of maps
2.Aural or Auditory
These learners are known by their attraction sound to speech and sounds. An example of this type of learners we can count musician learners as they learn by responding best to aural beats. The point is that some strong feelings can be evoked by certain types of music. The case can take place with reciting Quran, hymns and poems. The reason is that learners possess that good sense of rhythm or pitch. Learners of an auditory style are characterized as being highly Skilled at oral reports and class presentations

3. Verbal (Linguistic)
Learners of this type are meant to be fascinated by both written and spoken word. These learners tend to thrive in writing and reading activities. They discuss learning items by asking questions, as they exhibit a high verbal expression. They are also marked by their ability to learn new languages, and possessing a rich vocabulary. They thrive most in social learning by being active when in groups.
4. Physical(Kinesthetic)
 
Kinesthetic learners action-oriented, they are those who like being involved in action to learn. They prefer getting their hands dirty. Physical learners are those who like learning by doing. They thrive and do best in practice. They are characterized by high energy and efforts as dynamic learners. have high motor memory. Performance is of their favourite way to learn. These learners are obsessed by the sense of touch. 

5. Logical (Mathematical)
Logical learners tend to be those who are mostly concerned with sciences. They are learners with tendency to apply classifying and grouping information for a better understanding. They do better when performing complex calculations. They also like planning agendas and itineraries and organizing information.

6. Social (Interpersonal)   
As the name indicates, social learners  prefer total involvement in a social learning as the case for pair works and group projects. These learners are known as extraverted empathetic students. They are skilled communicators. They prefer collaboration because they believe they can learn best when they cooperate with their classmates. The reason is that there is an exchange in terms of “What” and “How” to learn. The former concerns exchanging information about the learning subject. The latter concerns ways and tenets to do things. The process ends up in completing each other with reference to skills.  
7. Solitary (Intrapersonal)
       This type of learning concerns students who prefer learning on their own. They are self-motivated and independent. They prefer a silent learning environment. Intrapersonal learners can be of any of the previously mentioned learning style; (visual, auditory, physical, verbal or logical). Solitary learners as their name suggests are meant to be Introspective, preferring a private setting for their skills to be exhibited. They are always busy with self-analysis. On the contrary, they struggle in groups.  
8. Matrix(mixed) style

When we speak about learning styles, logically, we deduce that no learner is of a unique learning style. This implies a diversity in learning styles that requires a variety of teaching technique in any classroom. The process of incorporating different teaching strategies can lead teachers to cater their lessons with multiple learning styles.  At this stage, one is required to state that every learner is of a cocktail of learning style
NB:  At the end of the lesson, the teacher is recommended to give room for learners’ initiative to distinguish their favourite learning styles. Students are meant to be supplied with samples 

of learning styles in the form of activities. Then, they are set free to do tasks the way they like. This step can help the teachers be aware of his learners’ preferences.
Lesson 4: Learning Strategies
Aim: Aim: To raise learners’ awareness about the different learning strategies and their role in enhancing the learner progress.
1.Definition

Learning strategies are mental or behavioural activities related to a stage to facilitate the learning process. Their choice can be influenced by learners’ individuality or differences such as affective states, attitudes and many other factors, which cannot be denied as defined by (Brown, 2001:113) are:“learning processes which are consciously selected by the learner”.           

2.Types of Learning Strategies
Different types of new learning strategies are to be clarified. Beginning with self- directed learning. This strategy promotes the classroom consideration of learners’ interests for making them more independent. Another strategy is learning by doing, which encourages learners’ practice on teaching learners’ that first hand experiences are more valuable than second hand ones. Other strategies are also efficient as project work and free activities. In this paper, the term self- directed learning is used for all different forms of new learning strategies.

 
According to Oxford typology, Learning strategies are classified into two big headings, which are: Direct and Indirect strategies. The first class includes memory strategies; they facilitate the process of storing and retrieving new information. These strategies are seen as specific ways used by learners for some reliable buildup of a new knowledge and to electrify the previously acquired one. 
The second category involves cognitive strategies that are skills handling and control of the learning material with certain limitations to tasks set for the learning operation as cited in the following statement:“More limited to specific learning tasks and involve more direct manipulation of the learning material itself (Benson 2001:124).The third category is known as compensation strategies, which promote learners’ understanding and production using the target language in spite of  knowledge shortage. The second class is known as indirect strategies that 

consists of meta-cognitive, affective and social strategies. First, meta-cognitive strategies as advised in what follows:
“Meta-cognitive strategies make use of knowledge about cognitive processes and constitute an attempt to regulate language learning by means of planning, monitoring, and evaluating. They have an executive function.” (Ellis, 1994: 538)

One can deduce that this kind of strategy demands a high awareness about how to arrange and prepare learning through stages for a better functioning and final assessment. Second, affective strategies, which enhance students’ regulation of the emotional, motivational and attitudinal aspects of the learning process.     

Third, the social strategies, which are useful as an interactional aspect of learning with other interlocutors for learning improvement and support, as ‘self-control’, or assessment, and measurement of the leaning progress. But this needs a shift to the practice of these notions in carrying out training on learning. This happens on the basis of the application of these strategies, for more enhancement of their tendency, whereby an autonomous learning process is promoted. This is often known as “strategies-based instruction”through which teachers’ assistance is largely required for their students’ skills development. This strategy application aims to help learners use language outside the classroom.    

The basic objective of the strategy training is pupils’ awareness of diversity in strategies, of which they are tended to be selective for facile learning as advised in:
 “ language learning will be facilitated if students become more aware of the range of possible strategies that they can consciously select during language learning and language use .” (Cohen 1998:65).        
It can be said that strategy training is a double-edged tool as on the one hand, it promotes autonomy progression. On the second one, it enhances the learning skills “learning how to learn” through tasks for what and how to learn. To reach these objectives, learners are to be trained on a continual practice of learning strategies to become a natural behaviour for an effective learning. This flexible process is affected by individual differences as: attitudes, situational, contextual variables or factors and social contexts in real life situations. This, indeed, requires certain out-of-class strategies as by newspapers or magazines reading, radio listening, or watching English speaking TV channels for proficiency development. This is considered as an initiative to an autonomous learning for the purpose of a learner-centered approach establishment then its development.

Lesson5:Characteristics of a Good Teacher
Aim: Make students aware of the different characteristics of a good teacher for future carrier. 
1, Approachable and Patient.  
It is said: “patience is a virtue”. Teaching youngsters is a significant tricky job. Consequently, the quality of being an approachable teacher is a must. The implication is that teachers are required for a comfortable learning environment. The process requires teachers-learners’ interactions are to be carried out in an open and honest way. Teachers personality plays a vital role in this case that a teacher should be patient enough in his reactions to learners’ behaviours. He is required to listen and understand what his students are undertaking. 
A teacher is required to keep cool and calm in case of learners’ misbehaviours. It is worth stating that patience is a highly recommended quality when dealing with overcrowded classroom. No matter what happens in the classroom, teachers are meant to deal with unusual situation in a professional way as far as kindness is concerned. Adolescent can act in an unexpected way, so teachers should bear in mind in advance that learners misbehaviours can take place at any time. 
2. Enthusiastic:
Teachers’ feeling of joy and excitement when teaching is of a great impact of learners’ performance in the classroom. It becomes a kind of action and reaction; teachers act positively and show joy of teaching. So, learners react positively by being highly motivated. A great teacher loves his job, this feeling electrifies learners’ initiative to do better. This implies a positive reaction from students, as feeling a sense of enthusiasm from their teacher, they will be inspired to learn and do better. Power of positivity unfolds a comfortable feeling all the classroom environment. It is undeniable that within a stress- free learning environment, the learning process thrives and prospers. Learners are known by embracing teachers emit enthusiasm. Consequently, self-confidence and self-esteem are maintained among learners to perform well.
3.Skilled communicator. 

The quality of being highly skilled in communication is a necessary ability. Teachers are recommended for their smart interactions with their learners in order to gain their respect and admiration. Moreover, teachers should support their learners and encourage them to do more even in case of failure. On top of that, teachers are required for their constructive criticism to avoid hurting learners’ feelings or turning them down. Teachers as grown-ups and more the most knowledgeable persons are expected to show high esteem of their job. This behavior raises learners fancy and their eagerness to learn. Avoiding quarrels and violent reactions should be of teachers’ characteristics. By doing so, teachers can attract learners’ attention to their subjects.   
4.knowledgeable and resourceful.

Being resourceful is a necessary requirement for teachers. The point is that mastering the taught subject leads learners to feel that informational security. An encyclopedic teacher raises trust among learners in him. The quality of being knowledgeable is not restricted to holding a sufficient stock of information about the field of interest.  One part concerns the” What” he knows as competent, the second one is about being the manipulator or controller of the classroom environment and procedures, or rather the “How” to do things. The latter concerns devising ways and tenets to deliver knowledge for students. A teacher should be aware of the diversity of his students learning styles, and implement a variety of teaching tenets to meet his learners’ interests. 
5. Disciplined and professional.

Being discipline professions is a quality of a paramount importance in the field of education, and most importantly in teaching. The point is that classroom management relies much on teachers’ responsibilities over learners and all what rotates around them. Being professional is a vital quality for teachers, because it is present in all his practices. The idea is that professionalism is of no spatiotemporal demarcation in the field of education. Professionalism is a key criterion when it comes to teachers-learners’ interactions because teachers are the model for their students.
Lesson 6:Overview of the Teaching Approaches and Methods
Aim: To enable students distinguish between the different methods related to the field of teaching.
The history of Foreign Language Teaching has witnessed a great evolution concerning the approaches and methods applied to Teaching English as a Foreign Language. This innovation is due to the quest for more effective ways. The fact is that each method was  a reaction to the previous one as most methods were based on the correction if overcoming shortcomings of the preceding one. In this part we 
attempt at providing a brief summary of the most common teaching approaches/methods in terms of their background, advantages  and disadvantages.

Another worth mentioning fact before engaging in the overview is that there has been a kind of confusion concerning the three concepts approach/method and technique. Consequently, they require to be clearly stated.                                                                                                   

Definition of concepts: Approach/Method and Technique

In fact, the three notions can be hierarchically classified from the broadest to the narrowest as follows: An approach is the set of theories about language and the learning process, but a method is much concerned with the way the teaching process is to be carried out. Techniques are apparent and refer to what is going on in while the session such as: audiovisual aids and labs.
1. The Grammar Translation Method ( Traditional Grammar Approach).  

It is the oldest method advocated by Roger Ascham (16th century). Their origins were from the traditional teaching of Latin and Greek language. This method was used to teach modern languages as French and Spanish. Its aim was to benefit from the literature of these languages.

1.1.Charateristics

 
The Grammar Translation Method is characterized by:                                                      

1- Grammar is taught deductively (explicit study of grammatical rules. Vocabulary is learnt by heart through long bilingual lists (memorization of rules and vocabulary).

2- Translation exercises ( it is a skill where the use of the mother tongue  as a medium of structure is necessary to understand the second language.

3- Emphasis of similarities between the mother tongue and the target language

4- Total dependence on the teacher.
1.2.Objectives                                                                                                                         

1. Learning Latin and Greek languages to read their literature (literary master pieces.
2. The aim of learning a language is to learn about its users (cultural enrichment).
1.3.Drawbacks 

The Grammar Translation Method was bitterly criticized for the following reasons:

1- The focus is on the writing and reading abilities, but the oral side was neglected

2- Emphasis is on accuracy rather than fluency: learners are required to produce only correct sentences without errors. However, there is no practice of discourse or communication.    

3- Selection of vocabulary on the basis of the reading text.                                                         

4- Learners learn through repetitive drills or memorization without any motivation or practical implication                                                                                                                                    

5- Drawing comparison between words in the mother tongue and those in the target one.

2.Direct Method

It is an approach to the teaching of the foreign languages. This method developed in the late nineties century as a reaction to the Grammar Translation Method. It has one basic rule: ‘no translation is allowed’. It receives its name from the fact that meaning is to be connected directly to the foreign language without going through the process of translation into the native language. The learner should be at all times actively involved in using the language in a realistic way in everyday situations.      
 2.1.Principles                                                                                                                         

1. Early emphasis on pronunciation the same situation is provided in learning the foreign language

2. No network for equivalence (no word list), then vocabulary is taken from everyday situations.

3. Grammar is taught inductively and gradually through practices.

4. Early contact with the foreign language by which classroom instructions are conducted.

5. Students are left alone to reach comprehension.

6. Oral communication is in the form of exchanges (speaking and listening).

7. Teaching points are presented orally (pictures and mimes).

8. Much use of questions and answers, as emphasis is on fluency rather than accuracy.

9. It tries to recreate the natural conditions for learning the foreign languages.

10. Direct connection between objects and references.

2.2.Positive Aspects

It avoids confusion between the mother tongue and the foreign languages and develops oral skills.

2.3.Negative Aspects

1- It makes great demands on the gift (energy of teachers).

2- Classrooms are artificial environments.

3- Only highly intelligent students benefit from it.

4- It is time consuming, and disappointing in examination.

5- It distorts similarities between the native language and the foreign one.

6- Writing skills are neglected (no authentic communication).

3.Audio-lingual Method

It is a method for teaching foreign languages. It appeared in the fifties and derived its principles from descriptive linguistics of structuralism and behaviorism influenced by the psychologist Skinner.
 3.1.Principles                                                                                                                         

1- Application of learning by analogy and repetitive drills, known as ‘mimic-memorise’ 

2- Focus is on listening and speaking as primary skills and foundation of reading and writing as secondary ones.

3- Language is speech not writing.

4- Language acquired via practice and imitation set by stimulus, response and reinforcement

5- Learners are taught how talk in the language and not talk about it.

6- -Language is what its native speakers say and not what someone thinks they ought to say.

3.2.Drawbacks 

This method was criticized for the following defects:

1- Neglect of a meaningful communication, enforcement of automatic language manipulation.

2- Deficiency of repetitive mechanical drills cannot conductive in real communication.

3- The creative and cognitive skills are hindered by the use of mimic memorization. 

4- Consideration of reading and writing as passive skills.
4. Communicative Approach

This approach appeared as a reaction to the audio-lingual method, known also as               the Functional-Notional Approach that is the result of the Council of Europe experts’ works. It was designed to meet the needs of adult learners for occupational, academic and economic requirements. Rooted to Chomsky’s works in the 1969’s with the introduction of the notions ‘competence and performance’. These two concepts were introduced as the communicative competence developed by Dell Hymes as psychological and socio-cultural dimensions of speech use. Later on, seven categories of the communicative competence functions were proposed which are as follows: giving information and requesting, expressing thought process and opinion, evaluation and moral discipline, modifying people’s behavior, expressing personal feelings and interacting socially.                                                                                    

4.1.Principles                                                                                                                          

The communicative approach is based on the following principles:                                         

a. Language acquisition is seen as a creative process and not as habit formation.

b. Communicative competence implies knowledge of the grammatical system of the language   and performance (usage and use).Grammar is taught as a language tool but not aim.

c. Priority is given to the semantic content of language learning (grammar through meaning).

d. Provides communicative functions and notions (semantic themes language items) that reflect real life use of language and pupils’ needs.

e. It promotes individual, pair and group works, and the teacher is no more the center of classroom activities, and errors are tolerated .and seen as a natural outcome

4.2.Disadvantages                                                                                                                  

In spite of the merits that characterize the Communicative Approach, it has been subjected to criticism such as the following:

a. The approach relies much on the Functional-Notional syllabus, which focuses on pupils.

b. Categories of language functions are overlapping and not systematically graded.

c. Impossibility of satisfying pupils’ needs and interests because of their diversity.

d. No availability of classroom that can enhance pupils-pupils’ interactions and group works.
5.Competency-Based Approach 
It is adopted on the basis of the worldwide research that recommends the link between both learning and the context of use. Emphasis is on the learner’s social and personal development.
5.1.Definitions                                                                                                                        

Competency It is a ‘know-how-to-act’ process as a set of integrated skills, capacities and knowledge efficient to solve problems situations as an outcome of learning.                              
5.2.Characteristics

It is action-oriented by directing language learning to the acquisition of ‘know-how’ capacities as functions and skills.    

a. It is a problem solving approach as it places learners in situation that check/ test their capacities to overcome obstacles and problems.       

b. It is social-constructivist in the sense that it regards creative learning as occurring through social interactions with other learners, and not the transmission predetermined knowledge.
c. It is a cognitive approach tracing back to Bloom’s Taxonomy of Educational Objectives, namely, cognitive, affective and psychomotor.

d. It adopts the pedagogy of the project, when the latter is realized with the psychomotor domain lead to the internalization of values as autonomy, creativity, and responsibility.
5.3. Criticism of CBA                                                                                                             

The approach has been subjected to criticism in terms of the ambiguity that lies in the selection of the adequate competency that is recommended for the programme, this idea is Quoted in thesis of BENABED Ammar (50:2011). Moreover, intuition and experience are the sole base for the description of the type competencies. Value judgments are the only criteria for the selection of appropriate competencies for this approach.
1. Eclectic Method                                                                                     
       This method is meant to be flexible. It adopts a process of surfing process throughout the other methods.
6.1.Definitions                                                                                                                        

       Being eclectic means trying to opt for the most efficient and suitable technique among a group. It is choosing and selecting what is practicable from all the available methods. 
6.2.Characteristics:
1. The eclectic method is meant to be a matrix or a cocktail of methods.

2. The teacher is expected to know about his learners so that he can opt for what suits them

3. Learners needs and objectives constitute a large part of concern for the teacher. 

4. It is a situation or context-oriented method.
But, this method requires a teacher who is fully aware of other methods. It is much efforts consuming. 

7.Content-Language Integrated Learning (CLIL)
     This method is deep-rooted to the Content-based Language Teaching CBLT.

7.1Characteristics:

1. CLIL emphasizes teaching language and professional skills.

2. Its main tenet is balancing teaching content and language.

3. It takes into consideration needs analysis.
4. Mainly the course-based CLIL is always known as teacher-initiated,

5. The CLIL courses are basically lectured by only content teachers.
6.Much emphasis is given for content-based teaching

7. Identifying learners’ language proficiency is a prior procedure.
Lesson 7: Monotonous vs Autonomous Learning

Aim: In the current lesson, the teacher tries to help students draw a comparison between two types of classrooms extremes; Autonomous and monotonous learning.
Part One: Teachers-Learners' Roles within a Monotonous Learning
        Monotonous learning refers to classrooms that are totally controlled by teachers. They are characterized by the teacher as the source of all classroom procedures.

1. Teacher-Centered Classrooms (Monotonous Learning)

In a teacher-centered environment, teachers are the source of all possible operations and performances. They rather source of authority and control that cannot be questioned or negotiated as they give no room for any other partners to share with them this responsibility. They are known by possessing certain qualities, which enable them impose themselves as   entitled with certain tasks known as roles.                                                                                    

1.1.Teacher’sRoles within a Monotonous Learning
Teachers’ roles within a teacher-centered classroom make them appear as the sole controllers or monitors of all classroom elements as they appear responsible of the whole class. Once the roll is taken by teachers themselves, learners’ exclusion takes place. Teachers of this kind become the only axis around which all the teaching/ learning elements and procedures rotate. Their roles then can be depicted as being:                                                       

1.1.1. Authoritative Teacher (Knowledge)                                                                          

This aspect of teaching was, in fact, by Paulo Freire(1972) in:“Education is suffering from  narration sickness” this phenomenon is displayed through a set of some domineering roles performed by the teacher who is represented as the only knowing person. Consequently, the teaching method becomes a means for the sake of memorization and storing of the received knowledge. This is embodied in the performance of the following roles:               

1.1.1.1. Knowledgeable Teacher                                                                                         

Teacher as an indoctrinator or teacher as a knowledge deliverer i.e. provider of pre-packaged information or homogenized that refers to traditional canonical modes of supply and evaluation, education debasement called: ’knowledge society run by knowledge workers in a knowledge environment’. But once out this environmental knowledge, the teacher is seen as an outsider, odd, accused of a psychological inability and or cultural inferiority. 
Another phenomenon is that of “truncated perspectives” as teachers are imprisoned by the designed syllabus and time devoted to its implementation. The so-called “knowing” teacher is considered as encyclopedic or resourceful. He is able to provide with all the necessary and confidential information for his pupils. All what the latter have to do is justt listening and digesting what the former has deposited for him. In fact, this was stated Paulo Freire as follows: “In the banking concept of education, knowledge is a gift bestowed by those who consider themselves knowledgeable upon those whom they consider to know nothing.” (Ibid, 1972:46)                                                 
1.1.1.2. Necrophilous teacher                                                                                               

Some teachers exercise a certain authority in terms of the knowledge transmitted classroom procedures as they keep falling in a “rut”, they usually keep their previous works or preparation as a model for all times and classes. These teachers act as obstacles against creativity from the part of both trainees and pupils. Their so- called well-designed lessons seem for them to be a model for trainees to follow or imitate. Necrophilous teachers like stability and see creativity as an aspect of threat that endangers that position as a reliable source of information. They consider the mechanical approach to teaching as a source of control and self-esteem, regardless of repetition that represent a positive aspect for their teaching process.  

By approaching teaching by this manner, these teachers keep an out-of-date teaching method that contradicts with the needs of learners and the teaching situation requirements. They represent a hindrance and de-motivating or detriment factor against change and innovation. Prosperity is seen by the necrophilous teachers as an enemy that threatens their way of ruling things, as well as their position among their colleagues and their pupils too.    This kind of teachers is well described and analyzed by Paulo Freire in:                                    

 “While life is characterised by growth in a structured, functional manner, the necrophilous person loves all that does not grow, all that is mechanical. The necrophilous person is driven by the desire to transform the organic into the inorganic, to approach life mechanically, as if living persons were things…Memory, rather than experience; having, rather than being, is what counts. The necrophilous person can relate to an object – a flower or a person-only if he possesses it; hence a threat to his possession is a threat to himself; if he loses possession he loses contact with the world…He loves control, and in the act of controlling he kills life” (Ibid, p.50/51)
 1.1.2. Authoritarian teacher (Interaction)                                                                          
Teachers-pupils’ interactions do count in the knowledge transmission, as they can play crucial roles in the determining how much involvement learners can exhibit in the classroom environment. One can say that there is somehow an effect of a stimulus and response, as pupils may respond according to the way the teacher treats them i.e. an action and reaction process between the two partners. This can be explained as follows:   

1.1.2.1. Authoritarian as a Response to Misbehavior                                                        

Sometimes the teacher becomes a discipline keeper and not a learning promoter, and pupils’ reticence would be a consequence as they may develop a negative attitude by being negatively charged towards their teacher. Moreover, the sole way for them to mark their existence in classrooms is by making noise to prove that they are there as a struggle to impose themselves. This may develop to a critical impression towards (F.L.L.) by describing it as being hard and complex to learn as an outcome of de-motivation and lack of interest. 
 Moreover, it can be said that some teachers’ behaviors and attitudes can cause the motivation of learners and their engagement in learning the new language. As a consequence, learners become frustrated and develop reluctance towards the language. The case can lead some if not most of them to develop hatred for the subject as they dislike the subject as well as the teachers. As a result, most of the students fail in learning the foreign language, as asserted by (Hudgin, 1983:260) in:“Calls for the presentation of unpleasant or harmful stimuli or the withdrawal of reinforce.” It is commonly known that punishment with reference to its different aspects namely physical, moral or “minuses” is a double-edged phenomenon or means. 
On the one hand it prevents the occurrence of ‘the punished-for behaviors’. On the other hand, it can have a drastic effect on pupils’ tendency to learn; by losing what they worked hard for is not an easy matter. This can lead to reticence and consequently an uncomfortable learning environment, through the development of a common hatred to the teacher then the subject. Pupils do possess a certain fragile personality filled with sensitivity towards their teacher’s attitudes, as even a joke can turn into a conflict. Consequently, other behaviours and can  emerge as neglect of all that concerns the subject, noise or absenteeism as a sign of reticence, and then pupils are turned down and frustrated. This is known as the avoidance behaviour.       
1.1.2.3. Teacher-Fronted Classroom                                                                                   

Teachers consider themselves as the only qualified organizers of the teaching/ learning process as they see themselves as the only resourceful transmitters of information. This aspect of teaching style as an informing one is seen by these teachers as a source of contort and competence for an image or position when holding control of everything around them, or rather as a source of inspiration  and charisma or wisdom on the expense  of their pupils’ processing of knowledge.  

Actually, this is obviously accompanied by a denial and rejection of any initiative from the part of pupils to exhibit their abilities. This can go further and have a serious negative impact on pupils in form of hindrance of use of their knowledge or practical learning experiences.     

Indeed, this was confirmed by Jeremy Harmer, (2001:58) in: “Controllers take the roll, tell students things ,organize drills, read aloud and in various other ways exemplify the qualities of a teacher –fronted classroom”. Jeremy Harmer,(2001:58).   

It is also adequate to supply reliable information and avoid obscurity as the case for definitions and explanations. Moreover, the ability to control is the first criterion that most teachers are advised to develop since their first meeting with their pupils. In fact, this has become trainees’ common requirement as a classroom strategy acquired from their trainer as they are advised to stick to a mono-made behavior. This has become a universal characteristic of the academic teacher, and by doing so, one is consciously or unconsciously trying to kill all sorts of diversity in terms of behavior, personality or styles among teachers. This is   highlighted by Jeremy Harmer stated in:                                                                                      

       “When teachers act as controllers, they are in charge of the class and the activity taking place in a way that is substantially different from a situation where students are making on their own in groups. Controllers take the roll, tell students things, organize drills, read aloud, and various other ways exemplify the qualities of a teacher-fronted classroom”. ( Ibid,2001:58).
1.1.2.4. Teachers’ Proximity and Voice                                                                 

Teacher’s closeness to learners can play a crucial role in the involvement in the classroom environment. Thus teachers- learners’ interactions can have a great impact on the learning process as stated in the following statement:                                                                                                                             

“Teachers should consider how close they want to be to the students they are working with. Some students resent if the distance between them and the teacher is too small. For others, on the other hand, distance is a sign of coldness.”(Jeremy Harmer, 2001:15)                                                                            
Form the above quote one can deduce that teachers who keep their distance from their pupils, exhibit a sign of superiority and or rather authority.  This implies “teachers” proximity i.e. by considering how close the teacher is to his pupils. The former tries to set some symbolic demarcations with the latter by being the governing power in the class. Hereby treating pupils as those who should be subjected to the teacher’s will, this, indeed, leads to minimizing teachers-students’ interactions. Teachers may consciously or unconsciously make a statement about their   status and attitudes towards their pupils in the classroom.                    

Audibility is of a paramount importance in highlighting teachers’ authority. Volume of the voice determines how much closeness or distance exists between the teacher and his pupils, and so for the teacher’s authoritarian aspect. On the one hand, voice or shouting makes pupils feel their teacher’s supremacy and control over them .On the other hand, it can be interpreted differently especially when lowered in ht form of weakness and inability. When voice symbolizes the most domineering role of the speaker (the teacher), it can result in pupils’ silence and fear from shouts when mistaken. Low volume can be a sign of inferiority, fear or subjection to the surrounding as well as the loss of control over it, as emphasized by Jeremy Harmer in what follows:                                                                                                   

“ How we speak and what our voice sounds like have a crucial impact on classes….Clearly, teachers need to be audible…. But audibility cannot be divorced from voice quality:  a rasping shout is always unpleasant. Teachers do not have to shout to be audible. In fact, in most classrooms, there is a danger of the teacher’s voice being too loud. Good teachers try to get this balance between audibility and volume just right.” (Ibid, 2001:16, 17).
1.2 . Learners’ Roles within a Monotonous Learning
Teacher’s roles have a great influence on those of learners who are totally neglected and made absent as they do not possess any freedom to act or give their opinion. Learners are marked by passiveness and inferiority, the latter is manifested in the performance of  the following roles:                                                                                                                       

1.2.1. Passive Recipients

In some cases, learners can be passive as they just  digest what is dictated by their teacher without any discussion as  stated by Paulo Freire in:

     “the more students work at storing the deposits entrusted to them, the less they develop the critical consciousness which would result from their intervention in the world as transformers of that world. The more completely they accept the passive role imposed on them, the more they tend simply to adapt to the world  as it is and the fragmented view of reality deposited in them” (Paulo Freire, 1972:47)

This is mainly characterized by the absence of any individual manifestation of the “what can do” are limited and pupils are handcuffed and made silent. Consequently, they become dependent and reliant on their teacher’s spoon feeding that develops a kind of laziness and absence of creativity because of a teacher property classroom atmosphere. This does not mean that teacher’s act as a controller is of no positive aspects; on the contrary there are some cases where control is a necessary if not the sole solution to restore order and maintain discipline.     

1.2.2.Salutary Ignorant
Within a teacher-centered classroom, learners are seen as ignorant as the teacher receives a salutary ignorance. Learners welcome all information the teacher provides them with; besides, they show a total submission to his orders and instruction. They seem know nothing, but just blind imitators of their boss teacher, since they do not possess any background, which can be used, so as to impose themselves and show that they matter and can do something. In fact, this was tackled by (Paulo Freire, 46) in: “In the banking concept of education, knowledge is a gift bestowed by those who consider themselves knowledgeable upon those whom they consider to know nothing”.  

1.2.3. Manageable Minds

Totalitarian teaching rejects all sorts of critical thinking from the part of learners as oppressed to accept everything from their God-like teachers who are set as fine sources of immutable knowledge that should not be changed  as a continuity of the so-called “totalitarian agents of education” with their unquestionable competence as encyclopedic knowledge providers or serving for politico-educational arrangements opposing                    the intellectual cultural context mind that is not regarded  as a constructor but rather a ‘filling cabinet’ to store data. This has created a digestive learning environment, where all what pupils do is storing information, as described in: “ the ‘digestive’ or ‘nutritive’ concept of education, in which knowledge is ‘fed’ by the teacher to the students to “fill them out.” (Ibid,46).
  This is done by emphasizing the idea of knowledgeable minds and as the sole reference for accurate information, and the teaching process lies mainly in changing pupils’ minds using this knowledgeable bank. Learners are sometimes seen as a “Tabla Rasa” i.e. a blank to be filled as highlighted by John Dewey not minds but souls.   
1.2.4. Oppressed Beings

Within a teacher-centered classroom, oppression is a usual phenomenon as the teacher is the only person entitled with the right to think, talk, choose or act, whereas pupils have to listen, obey and conform to his will, then do what they are asked to do. This case is can be an outcome of the teacher’s actions as he misunderstands or fails to distinguish between his knowledge and professional authority. “Men are filed away because of the lack of creativity, transformation, and knowledge in this misguided system” (Paulo Freire,p.46).
Part two: Learners-Centered Classrooms (Autonomous Learning)

       All the classrooms that rotate around learners as an axis are seen as an embodiment of autonomous learning.
2. Teachers-Learners’ Roles within an Autonomous Learning
       Within learners-centered classrooms both teachers and learners are meant to perform certain innovative roles that are quite different from the preceding ones.  

2.1. Teacher’s Roles   within an Autonomous Learning
When Autonomy is targeted, teachers are required to enhance a learner-centered attitude towards learning through their submission to its principles and foundations, so they are compelled to cope with the nature of roles designed for them. This enforces learners’ strong presence, at the same time it reduces that of the teacher. This needs so much patience, generosity as well as flexibility from the part of the teacher, and developing a positive appreciation of his new roles or position in the classroom environment. The reason is that he intends to be performing new roles that are quite different and less domineering than they used to be in the previous approach. The teacher is not magnified any more, this prestige is to be devoted to learners as the nucleus of an approach, which advocates and emphasizes learner’s autonomy. Among the roles the autonomous context offers for the teacher one can count the followings:       

2.1.1.  Facilitator 
He is meant to be the one who acts as a guide for his learners, simplifies the circumstances and the management of the learning process. He is rather expected to pave the way and enlighten the path for learners without holding the whole knowledge processing. He is no more the reliable knowledgeable standard, but a companion who inclines to his students want and fancy to highlight their ability. He is not the source of knowledge, but just a designer of the learning stream way to flow through, not an instructor  or oppressor, but a way indicator, not a walker but a sign for direction.                                                                                            

       This kind of teacher is no more an informing but rather an eliciting one, through guidelines and providing an appropriate climate for learners to deduce and conclude. He rather supplies with the monitoring conditions that render the learning process easier. As affirmed by Albert Einstein: “I never teach pupils; I only attempt to provide the conditions in which they can learn.”(Quoted by Walter &Marks, 1981:1).
Actually facilitator teachers are not only required to be well-versed in their subject or pedagogically well-equipped in terms of preparation, organization or basically planning       the input they intend to offer the their learner. On top of that, they are urged to regulate and enhance positive supportive behaviours towards each other, in form of friendly interactions that imply respect, value and esteem. More specifically, teachers’ attitudes apart from their aptitudes are meant to erase fear and timidity. These feelings are seen as major threats for the development of an autonomous learner, who exercises his abilities effectively as emphasized and describe in what follows:                                                                                                       

“The initiation of such learning rests not upon the teaching skill of the leader, not upon his scholarly knowledge of the field, not upon his curricular planning, not upon his use of the audio-visual aids, not upon the programmed learning he utilizes, not upon his lectures and representations, not upon an abundance of books, although each of these might at one time or another be utilizes as  an important  resource. No, the facilitation the significant rests upon certain attitudinal qualities learning which exists in the relationship between the facilitator and the learner.” (Rogers, 1969: 105)       

2.1.2. Interposer

An interposer teacher tends to be a link among others in a chain. By acquiring this aspect, teacher’s role is required to interpose within the interactional learning environment for more stimulation of learners thinking, in order to avoid a truncated learning process. The objective is reaching an autonomous state that is the key target of the learners, as an initiative to self- control or monitoring, rather than being fully controlled or monitored by their teacher.  

The latter should not be seen by the former as a source of restriction and imprisoning. Learners are supposed to be free to redefine their goals and fix their needs, which they are expected to meet through their own or personal efforts and way of thinking, i.e. soldiers able to cure their injuries solitary as they act as doctors themselves. An interposer teacher mediates between the classroom environment and the outside world. This is realized through learners’ exposure to real life situations, in order to set new roles for learners’ creativity after investigation of the learning situation and defining more complex problems. This implies self-reliance from the part of learners as the teacher avoids providing read- made solutions and spoon-feeding them. He is only requested to guide and provide learners with a clear path this can be done through his occasional intervention.        

2.1.3. Motivator

Basically, this role is defined as the teacher posses the skills to use every available classroom element to enhance learner’s tendency and stimulate their want. If this is to come true, the teacher is advised to promote intensives, motives or drives intrinsic they are or extrinsic ones to promote their autonomy in learning. Among the tools, scores at exams, as the latter is to be used positively as an evaluation and reflection on what has been learnt so far divorced from fear and hesitation. They are to be welcomed by learners’ self-assessment of their own achievements.                                                                                                                

   Certain motives are to be implemented so as to encourage fair attitudes and provide learners with love and passion to learn, or rather as an attempt to make them feel at ease and enjoy their learning. This can be done through positive behaviour sampling for maintaining an inviting learning environment, as it is seen to be individualized to meet learners’ interests and autonomy manifestation. Another important criterion is to develop positive attitudes towards the foreign culture. At this stage it is necessary to develop some skill to identify similarities, and manage space and time dimensions distancing one’s own culture from the target one. It is quite indispensable to help learners develop a positive appreciation of the foreign language culture without necessarily obliging them to let down their own beliefs and cultural foundations. This implies fighting against cultural bias that can lead to reticence, and promoting motivation that can enhance autonomy within and among learners.                           

2.1.4. Empathetic
Among other roles that can be of an effective use and need to be taken into consideration is the teacher’s physical appearance and behavior. The teacher is required to put his troubles, personal worries or unhappy cases, tiredness and disgust aside. These items can be the source or de-motivation, and they can have negatives effects on pupils’ tendency to learn. The reason is that most pupils do care and consider their teacher’s feeling and attitudes towards the job he is fulfilling. Pupils can be easily affected by their teacher’s reaction towards classroom, school elements or atmosphere.   

Empathy is required in the sense that the teacher becomes a learner, concerning his attitudes and feelings. When this takes place, the teacher will certainly value every single move he makes, or word he utters. He rather starts selecting his words and analyses his interactions on the basis of what the learners may do, or how they may react to certain teacher’s behaviours. Sharing students’ feelings enables the teacher to manage the severe moments of hard feelings as anxiety, nervousness or apprehension that may take place consciously or unconsciously, from both pillars in the classroom including talks. At this stage, teachers are required to put their feet in their students’ shoes, in a vain seek for the key target i.e. learners’ comprehension and motivation even if done on the expense of the teacher’s performance. This was advised in this say:      

 […..] to get the level of language exactly correct for their audience they rely instead on a general perception of what is being understood by people listening to them . their empathy allows them to almost feel whether the level language they are using  is appropriate for the audience they are addressing … teachers need to concentrate their focus on their students’ comprehension at the yardstick by to measure their own speaking style in the classroom .”(Jeremy Harmer 2001:03).                                                                        

 2.1.5. Paralinguistic

It happens very often that students ask for definitions of some difficult words or expressions that appear to be beyond their comprehension. Sometimes, though the teacher changes his style of explanation as the reformulation of sentences, but the problem persists as students need more explanation as foreign learners. At this unpleasant environment,              the teacher is required to shift from speaker to that actor or performer through the use of non-verbal behavior. This is embodied in the use of facial expressions, gestures and drawings as a means to explain well and give exact non-verbal presentations. The latter can contribute in enhancing interactions between the teacher and pupils as well as among 

the latter. This was, in fact, tackled by Jeremy Harmer in the following:                                                                     

“Apart from adapting their language, experienced teachers also use physical movement :  gestures, expressions mime It becomes almost second nature to      show  happiness and sadness, movement and time sequences , concepts             (e.g. hearing and drunk') using these techniques they become part of the language teachers use especially with students at lower level”(Ibid,2001:03).     

It can be deduced from the above quote that the synergy aspect or process of verbal and non-verbal techniques can lead to stimulation and motivation of all pupils, with their different attitude, levels or learning style. That synergy can be a polyphonic tool in a way that it helps the teacher satisfy pupils’ comprehension. This also enables the teacher to cope with classroom diversity in terms of learning preferences and strategies. At the same time, it qualifies learners to develop new techniques to express themselves as well as enhance a communicative continuum in terms of interactions. Apart from that, lessons are entertaining and stress-free ones too.                                                                                                                

2.1.6. Manager   

One of the basic aspects of the autonomy supporter teacher is that of a manager, as he is required to plan lessons, organize tasks and activities according to time allowance. He is then expected to act as an agent of change, whose mission is to depict strengths and weaknesses in the implementation of the teaching procedures. Then diagnose difficulties encountered by his learners, and later on prescribe remedies by adapting according to his classroom and learners’ requirements.

 Moreover, the learners’ profile namely: age, background, learning styles and socio-cultural determinants are to be taken into account. As a matter of fact, it can contribute effectively to determine the kind of content and method to be implemented in the classroom to meet pupils’ needs and achieve their goal. The teacher is required to possess a certain flexibility with the repertoire of techniques to cope with unexpected events, and behave appropriately the diversity. In addition to these elements, the circumstances of the interactional classroom environment are to be considered. 

2.2. Learners’ Roles within an Autonomous Learning
Recently, there has been much focus oriented on learners as a subject of study for recent research attempts, which resulted in a shift of emphasis from the teacher as a nucleus for education, to the learner as the most important and living unit that has to be activated. (E.F.L) learning seems to target the learner rather than the teacher, who seems to be gradually forced to give up a part of his control over the classroom procedures and interactions. As a matter a fact, learner’s motivation has become the major concern of any study that seeks their autonomous hermeneutics in language, or rather the English language learning. Learners’ roles are reshaped in favour of enhancing their students control on their learning process. These new roles are defined as follows:    
2.2.1. Knowledge Processor

By assuming this kind of role to learners, they are supposed to act as observers in applying and refining, by means of reflection on their multi-situational practices via a set of activities. Another important ingredient in the learning process progress is language awareness that does not only imply knowledge of the language system, as it is more than a mastery of language. On top of that, it requires knowledge and mastery of language operation, in addition to its emotional impact as well as that concerning thought. 

Language awareness concerns also diversity of learning tasks. In fact, this can be the source of interests stimulating for the learner. The latter is expected to be the knowledge providers according to his interests, instead of looking and investigating ways and strategies to access the knowledge, they would rather be concerned with new ways and tenets of how to process information in an autonomous way.             

2.2.2. Problem Solver
Learner’s involvement in problem solving through an instructional design is insufficient because of the unavailability of certain elements of cognition as norms, or ingredients for    the field of knowing. Despite the semantic aspects, much emphasis is to be put on systematic strategies plan, in order to provide pupils with new ways and other alternative tenets more efficient than the traditional ones, which were teacher’s property. 
The reason is that the main target of learning is to equip learners with the adequate abilities to act effectively and actively as problem-solver agents, apt to respond adequately to real language use context. This implies a need of language system control acquisition and mastery of immediate communicative use. This is achieved through rising that curiosity and joy to wonder about things and facing challenges, self-monitoring, questioning facts and new offered knowledge with a certain moment of freedom and state of being self-confident.   

The availability of these ingredients creates autonomous learners. The latter become competent enough to carry on their learning with a self- questioning of the learning progress. Beside the appropriate and right use of knowledge, learners are expected to see classroom and outside world difficulties or challenges as learning opportunities. This happens either on the smaller scale ‘classroom’ in form of classmates’ interactional learning procedures, or at the larger one ‘society’ in sort of socio-cultural norms and values exchanges. This may also concern defending opinions about current or common issues of their interest.  
2.2.3. Performer
Meta-cognition is a crucial aspect of autonomous learners as they develop a certain awareness of their learning process i.e. learning while learning. This implies a conscious          learning in form of recognition of the learning elements by acquisition of the ability to take control over the process of learning the target language. This is manifested through holding     a position in sort of decisions taking concerning learning content or topic, as they become important elements or agents who are no more disregarded.

On the contrary, they are active presents and involved through being consulted about their interests, as well as reconciliation of learning strategies and styles or preference which are to be taken into account through teacher’s investigation of learners’ preferences for more participation and motivation. This can result in a stage or opportunity to enhance learner’s autonomy in form of mastery of language use and usage, which can, in turn facilitate the learning process. This teacher’s initiative towards the learning styles can promote language proficiency among learners, and render language practices more familiar if not a typical normal part of their daily life. This step can also raise awareness about the necessity to learn the target language, as they (learners) are also consulted about setting objectives.

The aforementioned facts should work in tandem with their drives, incentives, and interests for a synergetic operation of the teaching /learning process. In fact, this is not an easy matter to attain, but it can be done with teachers’/learners’ persistent efforts for a critical thinking to be enhanced.                                                                                                                                       

2.2.4. Self Assessor

At the end of the pupils’ performance typically, teachers are expected to provide a clear report in form of assessment, but this may remain incomplete as it can miss some learning fact. For a more effective learning process, learners are supposed to contribute in, hence they are supposed to play the role that was done by their teacher i.e. asses themselves. This is done by judging their achievement, they can be more aware of what they have learnt so far and what they could not do. By offering them this self-reflective process, their awareness would be developed and their learning is enhanced, as it is logically connected to their autonomy. Self- assessment can consequently have two aspects.   

The first stage is that concerning individual or own assessment, as a learner is expected to reflect on his own personal achievement, which concerns each one. Each pupil is busy and tries to evaluate his learning solitary, detached from his colleagues, or classmate each and every learner is concerned with himself as a self-restricted assessment. The second stage is that of peer-assessment. This takes place once certain questions are asked when the teacher fixes one of the pupils’ answer on the board, then asks them to see what is wrong with it, or if it is true or false.    

As a reflection on a classmate’s answer, or asking pupils what they think about a task after they finish it, or in form of a comment on their performance in the classroom referred to as (AR) ‘Achievement Record’. At this stage, they are required to write their personal report. This document aims to evaluate their learning process conditions and procedures; this (AR) is to be read by the teacher, who will plan his teaching process, taking into consideration his pupils’ remarks. It includes both teachers and students’ comments.   

2.2.5. Trainee

Among the roles to be assigned for learners to meet their autonomy, is that of training them to reflect on their learning styles by the re-evaluation of the efficiency of the strategies they apply to learn. This happens by providing pupils with new tenets or alternatives to select the most appropriate ones for them to learn effectively. Self-criticism enables pupils test, or fix their present achievements, in terms of the shortcomings and those areas of success, from which learners draw assumptions about future plans. To do so, a questionnaire could be given for pupils to fill as evaluation of their aspects of learning language. Then, the results of the questionnaires can be discussed with pupils concerning obstacles they encounter. 

The same process can be applied on the remedial strategies that would be implemented as consolidation activities, orientation to references or where they can find further practices.  Private reflection is likely to happen through discussions of learning experiences at the end, in terms of difficulties, or entertainment faced while learning it, and reasons behind memorization or easy acquisition of language elements. Here, we can refer to hatred, attraction or frequency of use and exposure. Pupils can be questioned or rather motivated to reflect on their learning progress, or mainly about its most recent part, in terms of favourite learnt or difficult items.
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